‘Naiure of Intelligence

Intelligence is a mental power of faculty, 1t js very difficult
to give a logical definition of intelligence. Psychologists differ
among themselves with regard to the nature of intelligence just
as the idealist philosophers differ with regard to the Absolute.
There is a saying that ‘so many psychologists, so many definitions
of intelligence.” It is, therefore, needless to say that there is no
definition of intelligence which is acceptable to all.

Man differs from the lower animals in so many important
points that no comparison can be instituted between them. Here-

ditary behaviour-pattern is sufficient for the lower animals to
adapt themselves to the environment. On the other hand, the
human baby, after birth, remains for a few years completely depen-
dent on others. What we understand by human behaviour is
mostly learnt or acquired. The learning goes on for long and
ultimately the hereditary behaviour patterns yield place to newer
behaviour patterns. These newer behaviour patterns help man
to adjust himself to new situations. Evolving new behaviour
Ppatterns and adjustment with new and changed circumstances are
due to a special power or capacity, This power has been charac-
terised as intelligence by many psychologists.

In the case of primitive man, intelligence was not much
needed. Primitive man was in most cases led by instincts. He
lived in a simple environment and there was practically no prob-
lem, in the present day sense of the term, for him to face. As time
Passed, the primitive man’s environment became more and more
‘Complex ; and his instincts could no more help him to adjust with
this changed circumstances. He then found it necessary to employ
his intelligence for solution of such problems. So, we find that
the Primary task of intelligence is to help one in solving problems
and also help one in the matter of adapting oneself to new or

Changed environments.



Intelligence is so subtle that it is very difficult to understzp >
nature. Behaviourists have sought to understznd and me.. .
ntelligence by one’s performances and conversations. By: .
have fziled to present clearly the nature of inteligence. W -
only say that irdividuz] differences in intelligence are evider,,

and, hbence, this intelligence is innate power. Everybody p.

intelligence in a2 greater or smziler degeee and i1t can also
mezsured to some extent.

Psvchologists have variously defined intelligence. Thorndiks
pas cziled 1t the ‘sum of various capacities.” According to Cy:j]
Burt intelligence is ‘the power of read justment to relatively no:|
situation, by organising new psycho-physical combinations. Pintr :
following Burt, defines intelligencc as an evaluation of the efficien:;
of a reaction or a group of reactions under specific circumstances.

-zrborn holds that intelligence is the capacity 1o profit by ex-
rerience.’ According to Terman, ‘an individual is intelligent n
( >N -
srorortion as he isable to carry on abstract thinking.” Woodrow
ey ’ 7
L < defined intelligence as ‘a capacity to acquire capacily.” Ther
re some psychologists Who define intelligence as that facuit,
~hich is measured 1n intelligence-tests.

The zbove definitions may be grouped under three clausce .
Some definitiops have laid stress on abstract thinking, some on i

pacity to learD and some on the capacity of adjustment, V. ¢
capacity .. Thich £ :
think that the definitions Wh'f,h. fall under 'thc l’ast g.roup are more
roriznt than the others. We may define intelligence 4. the
;""‘r - — - % 1 > 1 . . a

capacity Or power to zssociate ideas with events and to
-~ ith environments. /
2djust ourselves Wi o But we cannot thereby ignor:
zpacity 10 learn. ithout the capacity
.diust ourselves wj ‘nvi |
sossible tO zdjus ‘ J'th cavironments. Most psycholo-
g1e will agree that intelligence involyes 411 1h, o
B above and perhap:s 5 all the three abilits
mlr‘g;r,n:;d a perhaps even something more
.. certainly some kind of ability which wate,
" dealing with envi 'h characteris,
of dezlin Ironment and his proble
varicus aspects, Rex and Knight 1 ms,
bsthe on e » ave sone . . ) .
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"y e, ve Hainment of yome end thinking direct’
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]::tlr: .arc scen individuals diff:rences in learning. He is surcly
l:“,rc intcllige.nf \.Nl_m loarn.s first. So in the matter of intelligence
" ihere i individual difference. To take an cxample,—~Ram,
ghysm and Jadu (all of the same age) are given separately three
quinine pills to syval‘low. A‘dl of them threw the pills away imme
Jiately after putting them in the mouth, Next day the same pills
Jre given. Ram and Shyam refused to accept the pills, whereas
jadu put the pill in his mouth. Next day, Elkosin pills are given.
Ram refused, but Shyam and Jadu put the pill in their mouth.
Here Wo may say that Ram is more intelligent than the other two.
ic has been able to understand the similarity of the two pills.
Shyam is also more intelligent than Jadu, because on the second
day he refused to accept the pill. Hence, intelligence help us 1n
ascertaining the relation between different things.
Theories of Intelligenne

From the hoary past philosophers and psychologists have
been trying to explain the nature of intelligence but in vain. We
are ashamed to say that the exact nature of intellige ncc still
remains a mystery. But the baffling nature of intelligence could
1t pour cold water on the enthusiasm of the psychologists who
ried off and on to unveil the mysterious nature of intelligence.
And in course of time, several theories have been clustered around
Fhe nature of intelligence. Of these theories only three are
‘portant, each of which is presented here.
(@) The Faculty Theory : According to the faculty theory,
i::;lligence consists of a number of relatively i{ldependent and
N Y correlated and specialised abilities of various types St.lch
: -l.nemOTy, imagination, honesty and language and reasonmg
dblhty' This th i losley related to the disciplinary con-
“tion g .eory o iscinlin: nception
o ogy ‘.educatlon. The essence of the Disciplinary C(f. .P
Dr(,%scatlon can be given in a few words ; namely tl13}t '11 is th§

Sof learning rather than the thing learned that is important

g s
Sy i thing in education. The pseudo-science of phrentolo;;sy
eory stands.

Vg,
The aone of the planks upon which the faculty t1‘1 %

‘ th%r 2nce of expert opinions 18 now sO solidly agalpst th-e facu y
8t as a theory concerning the nature of intelligence, it
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Spearman’s Two-factor Theory :  The famous British
Spearman presented his two-factor theoryin 1504 1.?;’
g book “The Abilities of Man,’ he shows' that the-;'

a common factor in all intellectual activity of man. Heclls:
common eclement £ This g 15 not what is called :mc;‘ﬁ;u |
itself 1t 15 a general factor that enters into all intelligent Ju‘-
According to him 8 depends on the general mental encrgy v
which each individual 1§ endowed. In addition 10 8, SP
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oping of numerous s-factors. These group factors ar¢ not so
. ral as &, but certainly not so limited as s-factor. To be more
| 62;50, take the instance of a person whose mathematical ability

mthich according to Spearman is a group factor) is high. We n'.xay
sxpect him to be good not only in mathematics, but in physics,
engineering. and. h‘igher technical know-howas well because in
| these activities mathematical ability is a ‘must’. Thus accord-
irg to the Spearman’s two-factor theory, a general factor g, group
uctors and many s or specific factors constitute intelligence in
school subjects in addition to a general factor. But the investi-
- gators of Minnesota Study of Mechanical Ability did not find a
- general factor g in their investigation, So, the investigation ques-
tioned the very basis of Spearman’s two-factor theory. Among
the factor analysts, Thurstone raised the standard of revolt
against Spearman’s two-factor theory. In 1938 he began to
' publish his investigation results serially. In all his investigations
he did not find g at all, but he found seven distinct multiple
factors, The seven main or primary factors are as follow s : Verbal

(V), Perceptual speed (P), Number (N), Memory (M), Reasoning
(R). Word-fluency (W), Space or visualisation (S).

The findings of Thurstone produced great effects in the field
of psychology. Though Thurtstone's findings have mathematical
and psychological basis, they cannot be accepted as final.
| Thustone’s primary factors are not unchaageable or fixed in their

respective sphere. Spearman himself criticised the finding of
' Thurtstone. Spearman pointed out that as Thursone’s tests were
closely related they could equally well be analysed to yield a
general factar as well as group factors. The subsequent investi-
gations carried on by factorial psychologists both in America and
in Great Britain prove beyond doubt the existence of a genmeral
factor, The U. S. E. S. Investigations found factors like verbal
V), Perceptual (P), motor speed (T), number (N), clerical (Q),
ﬁflger dexterity (F), space (S), logic (L), manual dexterity (M),
diming (A), and also a general factor.

P'Syclhologists like Vernon, Burt, Guilford have made important
‘ontribution in the field of Factor analysis. Godfrey Thomson,
°f the U. K., a psychologist, has put forward a new theory of

g
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intelligence of late. This theory is called the Sampling Theory o
Intelligence. According to this theory human mind contajyg
innumerable units of energy, the identity of which cannot be deg.
cribed at the present moment. According to Thomson tp,
complection of a particular mental activity is possible because of
the combination of a number of such units of energy during a
mental process, but how and which ones of those units of energy
combine for the purpose noted above will depend upon the nature
of that peculiar mental activity and also on the energy-content
of those wunmits of energy which determine the procss in which

" some quanta of e€nergy come together and others keep apart,
The above-mentioned theories concerning the nature of intelli-
gence jointly or separately have failed to explain the true nature

of intelligence, Each of these theories is still in experimental

stage and hence cannot be accepted as final. Itis not too much

to say that these theories explained are not as yet perfect in all

fespect. It has not yet been possible to isolate and identify the
ultimate factors of mental ability. And the question, what then
Is intelligence still requires solution.

The Difference between the modern pSYChOIOgy of mentq] and
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Intelligence tests. How do they resemble or differ frq
Achievement test.

Some Psychologists and almost all laymen regard intelligen:
as a single ability common to all intellectual processes. We ¢
not accept this all-pervading intelligence but we do accept the
intelligence is an ability or capacity of some kind. It operates
various ways. It is found in higher rather than lower ment;
processes and in novel situations.

Pure intelligence cannot be tested. When Wwe say that w
measure intelligence by using intelligence tests we mean more o
less ‘innate, general cognitive efficiency’ as Burt puts it. An intell:

gence test is a form of examination no doubt, but its main task:
to get a sample of the quality of one’s intelligence and it is also:
fruitful procedure for finding out what a person is capable !
doing. In short, intelligence test seeks to measure the strengt
~precision or effectiveness of the present operation of any men?
activity. “Intelligence or mental tests are instruments for measu®
ments of individual abilities or types of behaviour, with maxlm"

emphasis on differences due to original nature rather thal
training or environment.”

Many a psychologist believes that there is pra.ctwa1
difference between Intelligence test and Achievement test
favour of their assumption they put forward the thesis that
the tests depend upon knowledge or skill. There is som® 1" 1
“their assumption because pure intelligence cannot be teste




ihe intelligence tests depend upon some
1l eri

sort of knowledge o,
., But a serious student of psychology
- l 0

will not faj] to discern

. . st and an Achievement
¢ The former intends to discover the capaci
est-

als concerned. It means that the int
duther about the use that has actually
i zgilin’es of the indivi.duals Concerned. To pe more preéise, the
: mntelligence  test trles. to measure the inherent Capacity of an
individual, or group of individuals, Op the other hand, Achieve-
ment tests try to measure the actyg] achievement which the
individuals concerned have made, To be more clear, Achievement
tests try to measure the products of training or education. They
are intended to find out what uge has actually been made of
natural abillties of the individyals concerned,
But it is a fact that both are intimately related to each other
[ because the aim of both is to measure the present efficiency of
 the individual. |
. In conclusion, we may say that Intelligence tests do contain
factual materia]s and it has not been possible to construct an
Intelligence test absolutely free from knowledge and skill which
have largely been learnt. The justification for the inclusion of
factua] items in an Intelligence test is that almost all the persons
Set the same opportunity in learning such facts and that the
ndividyg differences in answering test items show difference in
Intellectyay level of the individual concerned, But still it would
° 0Ur endeavour to keep Intelligence tests free from factual
Tateria] ag far o Practicable. Kelley and Cattell are of opinion
Ut the Correlation co-efficient between an Intelligence test and an
th:l:ievement test should remain between '40.and *60. It meatns
ey the f:actual knowledge and learnt skill should he kept at a
Ilzium- 11'a good intelligence tes?t. | _—
CCord.elhgence tests are of various ku?ds.. Thgy are classifie
Ing to their respective aims and objectives.
" g(:ni Individua) Intelligence Test (verba.l) or Indivi.dual test
. delyeral Intelligence : Tpis type of Inte.lllgence test is fnost
C“telljgeused by educators and psychologists, Yerbal .Indmdual
Ice tests are largely modelled after the Binet-Simon test,

elligence tests do not




ses a certain mastery of language. 1y
test of Intelligence (Ferman & Merrj),,
day the best known and most wiqy
1 intelligence. Wickeel’s intel] jgen;

This type of tests preéuppo
new revised Stanford-Binet
Revised M form Scale) is to

used individual test of igenera
test falls in this category though it is meant for the adult.

(b) Group Tests of Intelligence (verbal) : There 1s certain]y
adiﬁ‘iculty.in the use of Individual Intelligence tests widely,
requires enough money and time. To meet this problem Groyy
tests of intelligence have been evolved to take the place of Indiy;.
dual Intelligence tests. This type of tests originated In Amcrig,
during the First world War (1914-18). The Army Alpha and th
Army Beta Tests were developed for use in selecting Army recruj;
for officer’s training. ‘Shortly after the war, Otis, Terman an
others began to bring out Group Tests meant for schools an
colleges. The Lorge-Thorndike Intelligence Test is an example o
thistype of test. The Army General Classification Test (AGCT) als
come under this category. It is needless to point out that.ghis typ
of tests largely depends upon language. The advantage of groy
test that it covers large number of candidates in a short time.

(c) Non-verbal Intelligence Tests (Individual) : There was:
drawback in Intelligence Test (both individual and group,, the
most of the tests presuppose a certain mastery of language
naturally to those who have language difficulties tests like Bin
Simon are not fair. Hence, to obviate this difficulty nomn-verd:

+ests have been devised in which the examinees have to do soF
thing with their hands, Somc psychologists claim that these tes:
give a fairer test of general intelligence. Pass-along Test, For!
Board and other ty.pfas of Performance Test belong to the cafc?’
g: I:If;n-;erbal Individual Intelhgence. Test. The so-called PéF
Reli'}lsed el;za Zligmi;c:zz u-nder this type. The Kellogg-f\’l‘??
: n is an example of Non-verbal Indiv’
Intelligence Test (Paper-pencil variety).
0 Non et (v Il Yo This 022
tests language is requireg 1:.:1}:311 Yerbal .re.sponses. In |
B oiding fofhem. " The A ither in administering them&
Tatelligance ikt beiong - thr.my Beta and the Detroit Firs' -~ &
. ' this category. ¥



The importance of verbal Individual Intelligence Test (and’
Group ) can never be over-estimated. These tests constitute the
most accurate devices for the measurement of intelligence. These
rests also help us understand the nature of the gradual develop-
ment of intelligence.

This type of tests help in the classification of pupils in schools
sccording to ability. They help in detecting mental deficiency or
dullness, and for selection, The selection of applicants for college
or professional school largely depends upon Intelligence Tests.

Another use of Intelligence Tests is in the field of educational
guidance and vocational selection.

The final practical use of Intelligence Tests is the measure-
ment of the efficiency of educational institutions. Here, efficiency
means the relationship between achievement and capacity.

. /, "nstructure of the Binet Scale of Intelligence (or any of its

../ Tevision).

From our everyday experience, we find those who are good
in one kind of activity are also good in other kinds of activities,
For example, in the class-room a pupil good in Arithmetic is also
good in, say, English ; he may not be equally good, but not usually
bad. From that we infer that there is something in the pupil
which is responsible for doing well in different fields. The Layman
says, his general intelligence plays its part. ong psychologists
we find some people holding similar views. (A'ITE'Q general intelli-
gence makes its expression through language, ideas or concepts.
.Binet of France, a psychologist, started with the help of a psychia-
trist named Simon the present practice of mental testing by putting
a number of questions involving thought and observation so that
the subject could give answers rather from the result of his own
eXperience and reflection than from what he leirnt from schools
or homes. Binet in 1905 arranged 30 simple items for testing
Some abnormal children of different\ages, But the difficulty was
that no mental growping was possible}

In 1908 he devised another test consisting of €0 items retaining
- the 30 items of 1905 test. He also prepared Mental Age grouping
of tests of 3 to 13 years old. This test was standardised on an.

Phycho w7 <)
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of 200 poor children of Paris. In 1911 he 4
‘ik.e

examine iicn
another revision. In his revision he transferred some tests f,

one group of age to another. Binet Tests, as Terman puys ;
believed that in intelligence three factors are involved—a tendcnc{.
to take and maintain ; the capacity to make adaptafion for fn'e
purpose of attaining a desired end ; the power of autc-criticisy
Binet devised intelligence scale but he did not understand 1'1;1&‘.}11;

gence very clearly. ;‘He also introduced the concept of mental ag,
He got the age norms for a given test by giving the test o ¢
representative group of appropriate age range, dividing the tow
group into smaller groups on the basis of age, and computing ¢
average score for each succeeding age group. Usually, suc

-groups are div.ded by month intervals.

The Binzt-Simon tests formed the basis of numerous other test:

conducted in America, England and Germany. | The Binet-s i
tests underwent important modification and revision. Why dic
the need for this mod ification arise at all 7 First, Binet applic!
his tests upon poor parisian children. This may not \be familir
to all children, so it may not be followed by one and all, it me.
Binet did not care to take sufficient care to standargdise his test
{Secondly, Binet Tests depend on scholastic ability. [Lastly,
very difficult to understand what Binet wauted to measure. H-
tests lack in clear objective. But it is no denying the fact i
Binet laid the foundation of modern mental testing programme
"(I}here is a good correlation b‘etween Binet's intelligence test anc
scholastic attainmgnt and for diagnosis of mental deficiency it I* -
good test 0o doubt.

Binet Tests were not only tests but schemes and accordint’
some prominent psychologists have offerd modificati r:f
original Binet-Simon tests, s’,‘_}New Revised Stanfo”;.dtmns o
Intelllgenc;(e (Revised by Terman ot Meralll G (1-9;1;;’1 | Tels(‘!J
the best known and . K is todv
intclligence};‘ This testlni(s)ttls\:)ldz?lllcl:lse_‘; individual test of genc”

erman-Mcrrill Tests:

should be noted that
most Of ‘he m . L.
gence tests include performance teos(::m noal individael i

largely on language, as well as tests that depcf"'
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sgsential tasks of the framersg of the Rey; B
| VCI'L the following : Tevised Binet-Simg,,

They had to modify thejr tegtg according to the
¢ childrey

. place.
) rmmediate change in the

48C assignment of the tests o
’ Too easy at the lower end of the test,
Jjr end Bven some items of Binet-Simon Teg
s they were of lower validity.

‘ !d\ Different mental age scale and point scale

juced and part1a1 credit system was 1ntroduced)

difficult at e
t were rejected

have been
[] {1¢

qome examples of Individual Intelligence Test :

i Year old Child. (Binet-Simon).

p) Askto show nose, eyes, mouth etc,

(b) Repeating two digit-numbers.

(c) Naming own sex.

(d) Surname,

(¢} Naming simple objects as knife, key etc.
() Describing pictures.

ltems illustrating the 1960 Revision (L.M, form) of the Stanford-
et Intelligence Scale Year I1.

(@) Three-hole form board (places forms in holes).

d; Delayed responses (finds toy animal after it has been
! tn),

9
o)

() Block. -building ; Tower (builds tower model after
l1Stratlon)

ldentifying parts of the body (indicates named parts on

}‘ Picty, Plcture VOCabulary (names common objects while looking
- Hires

) o them),

! Chilg 4 td-combinations (spontaneous word-co

The ring the session are noted).
TQ‘“ (Mg ®fal procedure in administerin

by .
Vin, ro’” Scale) The subject should
°, free from noise and distraction.

mbinations made

g the new Stanford- -Binet

be made to sit comfort-
The test materlals

___.‘
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anged in order for presentation, A fy .
tained between examiner and the ex,,,
scquaintance, the examiner may elici;
of the examinee’s likings so that in ordcr‘tc'» get better ,
the examiner may fit into the examinec’s lfk.mg.. By this
subject’s name, 4gC and class he reads, position in th? fami .,
assortained. In short, the examiner is directed to make surc .
the subject understands what is to be done and in all case -
burden of proof is with the examiner to show that the exan | .
has responded in a way that is representative of his ability.
this apparently useless part of work establishes a thorough rap;
with the subject which is the essential prerequisite of an it
gence test.

After rapport has been established the examiner will 2.
directions to the subject in most intelligible, lucid and urz.
biguous form. In between tests of different age levels, the subj
should be allowed to take rest for a while. >

<hould be properly 8rt
Attitude should be main

In course of getting his

If the subject is successful on all tests at one level, the examir:
passes on to the higher levels and continues on through the s«
untill the subject fails to answer all tests at one age level, ~To’ .
more clear, if a child of six passes all the 6 items of 5 year«
level, then 5 will be the age level to start with and the te
relating to 6 year age level is to be adwministered. If -
passes all the items of 6 year age level further upward tests are!
be given, |

The child’s mental age is determined by given credit for !
number of years below the level on which he passes all tests. '
for example, if he answers all the items relating to six year¥
level then his basal mental age will be 6 years. He will add'
this amount the year and months of credit assigned to the high
level tests he passes. " |

Let us take an example for making it more clear—

Ram isa child of 6 years old. His parenfs want to knoV )
intelligence Quotient. In order to get this they seek help fo
psychologist. ‘Now the question arise-<how the psychologﬁ
will determine the I. Q. of the boy? The psy.cholosist‘

f
|
l



ine the I Q. by Terman and Merril revised M from scale,

_jctﬁfm 1low the procedure noted above.

. fo
(e will ; .
g The psychologls’c will try to learn from school record and

.. way of conversation from the boy the actual age, which
VTL. called chronological age of the‘boy.> After satisfying himself
.}th he boy is 6 years old, the psycholégist will administer the .
fh:test relating to 5 year age level. that is, tests of an age level
i};ior o the chronological age of the boy. So 5 is the age level to
fmrt with. As the boy passes all the 6 items easily, the tests
clating 0 6 year age level is administerd, Here also the boy
pswers all the 6 test items correctly. So the age level pertaining
.; fhisage_level is taken to be the basal mental age of the boy.
Now considering that the boy can answer questions pertaining to
,dvanced age level and hence may credit higher. mental age, further
jpward tests are glven.

@) Agelevel VII— 6 items— the boy passes in 4.
(b) » ) VIII t}) 9 »9 5 g
€) 5 5 IX 5 the bey fails to

respond any

Scoring : The age level to begin with in this experiment is 6.
Hence 6 is the basic mental age of the boy. And the final age
after which the boy fails to answer any question is the final level

¢| reached. Now considering the scoring standards of age level

6,7,8 and 9 the boy’s score is tabulated.

Basal age /6 years.
Tests of Age level Total no  Total scoring . Actual
of standard in credit.
| item respect of time
v )

. 6 12 months 1_6% X 4

| =8 months
| | ‘
o 6 12 months Dxs |
|
=6 months ;

The..
herefore, the total Mental Age of the boy is 7 years 2 months. |



‘Calculation of I. Q- \rIntelligencte.mtient“ (1.Q) denoy,
quantitative measure of “human intelligence. Prof. Ster, |
Germany evolved this system and thereby rovolutioniseq d
Mental Testing programme. The L.Q. is easy to calculat,
very convenient to refer to even in popular expositions - ,

is derived by dividing a person’s mental age by his chronolog;

M.A. . 'o i M.A.
» e v 00 |
age (C. . ) and multiplying the result by 100 (C. C X 100
- Then the 1.Q. of this boy of 6 years with a mental age of

| 86 months
- 72 months

years 2 months has X100 =179, an I.Q. of 11

(appox.).

It is generally believed that 1.Q. of a person remains mo
or less constant throughout his life. This, says Burt. h l“
‘demonstrated by a formidable arra gl
cannot but accept-this view

Distribution of Intellisen
igence - 43 .
- and cccupation, . Relahonsml’ between Yréatts
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d) 1.Q.: Intelligence Quo . tat
i.szlre of human intelligence. Intemgence has been gerery
to be a composite organisation of abilities to leary, &

,sp. broad aund subtle facts, specially abstract facts,d ,Wf“
.rtness and accuracy, to exercise mental control and to 15pr :
xbility and sagacity in seeking the soluti'o? of problem(sl. Tn ‘i
ighly abstract mental ability is quantitively ,expmsse t1:1 t
rm of aratio. This ratio Is arrived at frgw;a 2y

btained from a pumber of standarcii_jgg qucsth}wlded b

“hronological age(lg'i‘ \) In-order to avojd any fraction ¢

L

ratio. is multiplied by 100 which ultimately forglitfhp respe{ctxs' ,
mhe quantitative measure of intelligence. If we assut
that differences in intellectual maturity consitute a means 0‘
measuring differences in intellectual capazity of brightness th
1.0, méy be regarded as a measure of brightness.

Constancy of I. Q.: The average of all I. Q. remains cOf
tant at 100, But'it does not necessarily mean that the individud
1.Q. must remain constant. One may go up or down in intell1g?
without disturbing the average. But in general and within cert
limits the individual I. Q. tends to remain the same. |

An individual’s 1.Q. may fluctuate to some extent, He®
feel better and work better on some days than on other du
Some test items suit him better than other items though they 3)

<I>t‘ same d.iﬁiculty level. But, on the whole, the individual et
Q. remains fairly, though not absolutely, constant. So the *

; bt : " 5
oh"i;netdthm chﬂdhood has considerabie predictive value. f
cilid at the-age of 6 has an M.A, of 8, ie., an LQ. of 13

ent denotes a _quanti. i
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o be predicted that probably his M.A. at the age of 10 will be

- ‘ﬁ‘ffnln“;ﬂn“hﬂ ﬂﬂl‘ R A oves s wiwy & Yd 2o saminee e owtes .1 . 1 s
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